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Innovation and implementation

Why Is Creativity so important?

(To young people and their futures?)

Defining Creativity for the C21st ;’f‘:: -‘

(The need for clarity)

Nurturing and valuing creativity

(for learners and learning)
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Creativity is not limited to the arts but
should be embedded across the whole  regularly solve

curriculum. Creativity is not at odds with Problems of all kinds
raising standards or an end in itself but it some degree
should produce outcomes of real value. of creativity’

We are all, or
can be, creative
to a lesser or
greater degree
If we are given
the opportunity.

‘It Is a common place
attribute; most people

In their daily lives

John Steers

a way of understanding

In all children, not

the preserve of a few
talented individuals, and »
that Is at the heart of childrens

learning.
J Creativity — Find it — promote it QC/


Presentator
Presentatienotities
Welcome

Express my concern about who I am talking to …

What is their responsibility in sharing these messages …

Their hopes and dreams – remember what you come with and don’t loose site of that throughout the day.

‘Hold fast to dreams,
for if dreams die,
life is a broken-winged bird that cannot fly.’

Langston Hughes
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imaginative  ‘USiNg abroad ‘lifewide'’  Creativity should |
activity : : : capacity, not solely .
fashioned so |mag||_1at|on connected with the not be
as to produce pursuing  arts. considered a
outcomes that
are both QUIPOSES,  the capacity to: separate mental
original and of peing ‘'use imagination,  faculty but
value’ four . intelligence and N ..
features of Oflginal self-expression..to characteristic of
creativity: and route-find across  qur way of
All our Futures . : the breadth of lifes : :
report jUngng contexts....’ thlnkl-ﬂg,

value.’ Anna Craft knowing and

Jade 23.3 making choices’.

Malaguzzi
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Why change ...

Changes in society, social structures and the nature of work
The impact of technology on subjects and schooling

New understanding about the nature of learning

Increased global dimension to life, learning and work

The public policy agenda (Children’s Plan,Every Child Matters)

Promoting innovation and personalisation

The Children’s Plan
Building brighter futures

department for
children, schools and families




Why change ...

Demographic

Social

Technological

Economic

Environmental

Repor’

Box 2 Driver

While it is not
There are five

Demographi

Social:

Technologita:.

Economic:

Environmental:

....People will be living longer...we expect to see even
greater ethnic diversity....

P - . T . -~ . —

....to see greater diversity of social attitudes and
expectations — a decline in traditional family structures,
although not in family values there will also be greater

religious diversity .... .

be expanding. The teaching profession, on average, is likely to be younger and less experienced. While there
are concerns about the health of the current generation of children and young pecple, generally pecple will
be living and experiencing better health for longer. We expect to see even greater ethnic diversity, with
further concentrations of minerity ethnic groups in particular geographical areas.

p

....pace of technological change will continue to '
increase....near universal access to personal multi- sated
functional devices...Using ICT will be natural for most
pupils and for an increasing majority of teachers

1S PELE U1 LSO OIgILal LSS Y LU LIS L 1 I SEST DA IS LAl . e sases 1 wanaeyau wennzdd 10
arize in internet-based services, particularly access to video and television, Costs associated with hardware,
software and data storage will decrease further. This is likely to result in near-universal access to personal,
multi-functional devices, smarter software integrated with global standards and increasing amounts of
infarmation being available to search on line fwith faster search engines). Using ICT will be natural for most
pupils and for an increasing majority of teachers.

WA ln mummet licime stamedarde 4m e s imed A0 hinkere saith mmars o rine’ hasamine ‘nesaeefine’ and o aesetare

....workplace skills will change requiring employees to be ¢

flexible and adaptable....

A heightened awareness of threats to the environment and the need for respensible, decisive action to

....heightened awareness of threats to the
environment....individuals will be expected to take
personal responsibility for their impact on the environment

A\, shifthappens

Karl Fisch
http://thefischbowl.blogspot.com



When baby is born, its brain is not yet
fully developed, but it does have a growth
rate that is much higher than at any other
time in their life. In early years, children
form trillions of synaptic connectors
(pathways through which knowledge and
understanding is formed and
contextualised, and which hold the key to
each individual child's personality). These
are reduced to half that number by early
adolescence, as the brain constantly
prunes those which are under-used or
completely ignored, leaving room for
stronger growth of other synapses - just
as with a rose bush. The selection of
which connectors are made redundant is
decided simply on the basis of usage.

Which is why suitable creative experiences
are so important from the earliest stages
in life, so that the synapses that are
predisposed towards creative thinking
might survive those pruning stages.

It is also now thought that child- oriented
creative play-based activities have a direct
relationship on helping a rapid blooming
of synaptic connectivity, that leads to the
formation of well-rounded personalities,
good attachment, self esteem and better
mental health.' See the Younq Brains
report for more evidence of this®, That
sounds pretty qood to me

early X
arts

a Creetive Journey for Young Minds

Child Development

Younyg Brains

-
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Creative approaches to teaching, learning,
thinking and playing have been widely
recognsed as relevant and valuable -
firstly for achieving a quality of life that
all children and their families should have
access to, and secondly, for building a set
of attributes and skills that offer the best
possible start in life.



Culture and
Learning:
anew
agenda for
advocacy
and action

Feedback and recommendations
from a public consultation
bythe Cultura and Learning Consortium

duffield foundation

Central government

Central government and its agencies should
recognise and promote cultural learning as a
key element within the curriculum; as of core
value In cross-curicular learning; and as the
best way to fulfil the commitment to universal
cultural entitlement for all children and young
people and the Every Child Matters/Youth
Matters vision.

Inclusion

Educational and cultural organisations
should strive to include those children,
young people and adults who do not have
access to cultural learning opportunities that
may give them enjoyment and self-fulfilment,
provide new skills, feed their talents, and
open up new prospects for personal and
career development.

Schools The Children’s Plan

Schools and the wider learning sector should
agree what cultural learning means for them
and incorporate it as an explicit, core element
in their curriculum, and s central to provision
for children, families, carers and the wider

community, within and beyond the classroom.

Sharing and
evaluating

Cultural and education policy bodies should
work together to commission mare robust
research and to create shared, effective
models for identifying, evaluating and
disseminating best practice in cultural learning
- building on such examples as Inspiring
Learning for All, the Museums, Libraries and
Archives Council (MLA) framework.

The Children’s Plan
Building brighter futures

department for
children, schools and families




Developing a 21st century vision
for Creativity



I_@earning to think, act and behave creatively

Learning about and engaging with the creative
Industries

Learning about and through culture


Presentator
Presentatienotities
Focus on clarification around these three areas:

They impact on us in relation to how we organise learning and schools

Where they learn

Who they learn from

When they learn

How they learn

What they learn about




I_@earning to think, act and behave creatively

They learn to think,
act and behave as
historians, working
creatively and
intelligently

tolerate ambiguity, push back boundaries

n AT m Independent 8 Creative Reflective
participators | enquirers thinkers learners



Presentator
Presentatienotities
So what are those behaviours

Such behaviours are embedded in the subject orders – although I’ve also elaborated on some of these.

Also in the PLTS framework – and more than just in thinking creatively

Look at those words which ran across the screen – ask yourselves whether you demonstrate these to young people in your schools, your classrooms.


Learning and engaging with the creative industries

Creativity is something we do well. Our creative industries are internationally
renowned and amongst the fastest growing sectors of our economy, accounting for
more than 8% of our GDP and more than 4% of our export income. They provide jobs
for two million people.

Government Response to Paul Roberts' Report

on Nurturing Creativity in Young People
November 2006

From architecture and music to computer games and

film, the UK Iis brimming with innovation, eccentricity, UK gt
multiculturalism and all-round creative energy.” 'HA'”&I? N
INVESTMENT B " caszs



Presentator
Presentatienotities
Add something specific see sector skills council work
Just because of the value of the GDP?

Is it because of what they can offer?

Are we always clear what these are? 




Learning about and through culture



Presentator
Presentatienotities
What culture and whose culture?

All the images come from case studies already on the curriculum website

The arts do have a great deal to say.  Significant opportunities for young people as creators and consumers of the arts.  

Critical skills are as essential as the practical skills to achieve…




Nurturing and valuing Creativity



Pre 2009 ...
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2009-2011 onwards ... National Curriculum

Three ey questons
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Develop a modern, world-class curriculum and

assessments that will INSPire and challenge all
learners and prepare them for the future




2009-2011 onwards ...

An increased focus on whole curriculum design with Aims now underpinning the
whole curriculum

Increased flexibility — with less prescription of content but with increased focus on key
concepts and processes in subjects.

More room for personalisation and locally determined curriculum
More emphasis on skills — both functional and wider skills for
learning and life

More emphasis on personal development and ECM

More opportunities for coherence

and relevance - linking learning to life outside school, making .
connections (subjects, cross-curricular themes and dimensionS®=




Aspects of personal
development that identify the
skills, attitudes and attributes
that children need to develop
to become:

What do | need to learn about learning?

What do | need to learn about
\ and change about myself?

What do | need to learn
about what | can and

must do in relation to ﬂr ;J J__é_ Reflective Team
others? ’i} inkers learners workers

Independent Self- Effective
enquirers managers | participators
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http://curriculum.gca.org.uk/key-stages-3-and-4/index.aspx . ..AnNnd the curriculum

National Curriculum

» Keystages 1 6.2

New guidance for subjects
launched January 2009

» Artand design
¥ Citizenship

» Design and technolo
& o Youare here: Home =» ley stages324 == Subjects == Physical education == ey stage 3

> English
» Goagranhy Developing personal, learning and thinking L] Confidence through
> Histary skills in physical education leadership skills: Team-building
»ICT activities have developed pupils'
» Mathamatics Programme of stucly Physical education in context Planning snd assessment Ieadership...
* Modern foreign languages » What are we trving to achieve? View the whole page l]:n F‘Ia\j-I wideo
¥ Music » Sdn:\é:ﬁuvr\:s dewelop PLTS in physical Read artiche
» How dowe plan for PLTS in teaching More physical education
& [ETEEmR O physical education®? caze studies
s Srience * Huwyw\lwe know when we are achieving
aur aims?

economic education * ¥ Aims

Jl Modern foreign languages Personal, social, health and
CCE
:
Esil 2Cl y

RGOS CaEaRon S * Personal developmert

Design and technology Physical educa *» PLTS

Recognising, valuing and celebrating success for young people



Presentator
Presentatienotities
Developing such skills, attitudes and attributes supports the key aspects of personal development that children need to become:

http://curriculum.qca.org.uk/key-stages-3-and-4/index.aspx

The cerrieulur sims to ansils 51 yzung bacems

- aestons Art and design

1 1.1 Creativity e e ol O 9O

B rmakhy Sty wafe Ergay and achisve ks & poLtie conini ek AL are sCERETE wdtaing
What

are we a. Producing imaginative images, artefacts and other outcomes that are both original and of aing

trying value.
to achieve?

Attituges and atsributas |
= Eeuri

a5 sy

e
e Knowladge aed undaratsnding
laarring sk Fiking Riits

D i that e 184 werid

T aking, snierpriing
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Erearmart | Evara |

b. Exploring and experimenting with ideas, materials, tools and technigues.

[rr——

Nr—
il i
= |mmmonw.nn.uumum--mn;-‘umm-imw-m:u.

a. Engaging with a range of images and artefacts from different contexts, recognising the varied
2 characteristics of different cultures and using them to inform their creating and making.

How

. b. Understanding the role of the artist, craftsperson and designer in a range of cultures, times and

organise contexts.
learning? |l

Mathematics

1.2 Creativity

a. Combining understanding, experiences, imagination and reasaning

3 to construct new knowledge.,

How well

are we b. Using existing mathematical knowledge to create solutions to unfamiliar problems.
achieving
our aims?



Presentator
Presentatienotities
How does all this fit into a coherent picture for the learner

(Talk about big picture)

Three questions that drive our conversations to take ownership

What might that process look like – modelled here

How do we know we’re making an impact? More later on that.




Some questions young people mightask  C UTTFIcUulum Dimensions

What do we want to achieve through dimensions?

‘How can | develop my creativity and Y Y N . Identify your priorities using
Critical thlnklng Sk|”37 ﬁgﬁﬁgmé:ior::':r‘:;ions help fulfil the the curriculum aims

Children’s Plan?

How can wwe arganise leaming ?
Developing dimensions through
subjects

What are the creative industries and why
are they important to me?

Horee can we organiss learning?

Building PLTS into dimensions

Why are cultural experiences relevant to
me and how can | get involved as a

spectator, participant or creator?’

identity and cultural diversity

healthy lifestyles

cammunity participation

global dimension and

sustainable development DimenSIOHS add rEChness tO young peoplelﬁ
technology and the media EXPETIENCE of the CLITICLILIM! by allowing
creativity and critical thinkin

- themto MaKe SENSE of the world and their place in it.




Curriculum Dimensions

Creativity and critical thinking

Te achieve thess outcomes
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the artistic, scientific or technological =i S Eiin g
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influence wider society. 3
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EYFS (statutory)
principles:

A unique child
Positive relationships
Enabling environments

Learning and
Development

EYFS look listen note, and
Profile assessments



Attainment and Behaviour _ Further involvement Civic Healthy
improved standards and attendance " educ"’:,t'rot?éiﬁmgloymem participation lifestyle choices

School|Home

4

<ar 'l

Formal Formal Informal

More and more young people are finding ways of exploring their own creativity
outside of formal education settings — not just through traditional forms of arts and
culture but increasingly through the use of new technology, which allows them to
shape their own creative experiences. This interest and enthusiasm needs to be
harnessed and translated into the school setting.

What does creativity look like?

How do we share this more

COuntlng or quallty’? effectively with others?



Presentator
Presentatienotities
So how do we know we are making an impact?

What new conversations do we need?  Sharing and valuing what we can do… models of collecting – Slough CP.

Numbers – counting. Or qualitative experiences?

Ipsative approaches – how am I progressing? What targets can I set myself?

Windows on assessment – who knows about me – bringing the outside in.

How can we bridge the gap between traditional and new approaches to assessment. (Leads to next slide)


Managing the change
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Meeting the needs of our learners ...

Learning that is relevant to our A focus on high quality curriculum design

learners.

Reflecting the contemporary world
that learners live in.

Curriculum A \ / Curriculum B

Developing and understanding of, and
impacting on the local community. J

. . High quality \
Seeking to address ideas and Curriculum design

ISSUes. principles —
a national
framework

Providing them with life long and

transferable skills. N .
Curriculum C Curriculum D


Presentator
Presentatienotities
Questions we may wish to ask ourselves?


Curriculum Network

S
Qralifications and
SISEY Clifidium Authority

Celebrating successes and Leading the way
|00king forward Curriculum development in Bristol

Co-development snd the Curriculum Network 2007/8

The curriculum in successful

primary schools

October 2002

HMI 553

http://www.ofsted.gov.uk/Ofsted-

home/Publications-and- Curri 2a)t;.. You are here: Home' Curriculum Curriculum Network: shaping the
research/Doc_:uments—by- . - % future : Sharing views on the curriculum
type/Thematic-reports/Curriculum- INetw ] ) : -

Innovation-in-schools CURRICULUM Sharing views on the curriculum

http://www.qca.org.uk/qca_16820.aspx


http://www.ofsted.gov.uk/Ofsted-home/Publications-and-research/Documents-by-type/Thematic-reports/Curriculum-Innovation-in-schools
http://www.ofsted.gov.uk/Ofsted-home/Publications-and-research/Documents-by-type/Thematic-reports/Curriculum-Innovation-in-schools
http://www.ofsted.gov.uk/Ofsted-home/Publications-and-research/Documents-by-type/Thematic-reports/Curriculum-Innovation-in-schools
http://www.ofsted.gov.uk/Ofsted-home/Publications-and-research/Documents-by-type/Thematic-reports/Curriculum-Innovation-in-schools
http://www.ofsted.gov.uk/Ofsted-home/Publications-and-research/Documents-by-type/Thematic-reports/Curriculum-Innovation-in-schools

Curriculum Innovation

The curriculum in successful

primary schools

October 2002

HMI 553

http://www.ofsted.gov.uk/Ofsted-

home/Publications-and-

research/Documents-by-

type/Thematic-reports/Curriculum-

Innovation-in-schools

The innovations fell into
four broad categories:

eorganising the curriculum
through themes or inter-
disciplinary links rather
than discrete subjects;

susing curriculum time
flexibly;

eproviding alternative
curriculum pathways;

«developing learning
skills.

eanxiety from staff about a
possible negative impact on
national test and examination
results;

sconcerns about inspectors’
attitudes to innovation;

suncertainty about longer-
term finance and resources;

sconcerns about the
reluctance or inability of staff
to implement change,;

spossible resistance to
change among governors,
parents and the local
community.

The most successful
schools related the
monitoring of specific
innovations to their overall
self-evaluation.
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http://www.ofsted.gov.uk/Ofsted-home/Publications-and-research/Documents-by-type/Thematic-reports/Curriculum-Innovation-in-schools
http://www.ofsted.gov.uk/Ofsted-home/Publications-and-research/Documents-by-type/Thematic-reports/Curriculum-Innovation-in-schools
http://www.ofsted.gov.uk/Ofsted-home/Publications-and-research/Documents-by-type/Thematic-reports/Curriculum-Innovation-in-schools
http://www.ofsted.gov.uk/Ofsted-home/Publications-and-research/Documents-by-type/Thematic-reports/Curriculum-Innovation-in-schools
http://www.ofsted.gov.uk/Ofsted-home/Publications-and-research/Documents-by-type/Thematic-reports/Curriculum-Innovation-in-schools

Schools of Creativity

The Schools of Creativity programme builds on the best of Creative
Partnerships current practice. It enables a select group of outstanding schools
to engage in cutting-edge research and innovative outreach with other schools.
The programme hamesses these schools’ commitment to creativity and offers
them a new role, based around innovation, leadership and influence, which
builds on what they have already achieved. Schools of Creativity make up a
national network that makes an important contribution to the ongoing
development of the Creative Parinerships programme as a whole.

The first cohort of 30 Schools of Creativity (as at July 2008) includes nursery,
primary, secondary and special schools. They are expected to hold the
designation for three years.

http://www.creative-partnerships.com/programmes/schools-of-creativity/schools-of-creativity



he creative agenda

|\

experiences Find Your Talent gives children and young

-

Developing compelling cultural learning

Working draft

people the chance to try out different
cultural and creative activities.

o
[
=
L=
[
p—
S
s
S
O
~~
S
o
Q
%
2
<
»
S
[
c
=
S
©
e
o
>
=
©
[¢h)
S
Q
S
S
=

It's about helping them to discover new things, to express themselves, to develop

a passion and to make the most of their talent. Whether it is music, art, film,
theatre, dance, digital media, exploring libraries, museums or heritage, Find Your

Talent is for every child and young person, whatever their age and whatever their
ability.



Creative Schools need Creative people
Tolerance for ambiguity
Playfulness with ideas
Ability to concentrate and persist
A willingness to explore unlikely connections
and apparently disassociated ideas
Self awareness and courage to pursue ideas
in the face of considerable opposition
Confidence and self belief

Creative organisations need to nurture

people who can think, act and behave
creatively

Creativity Is
not only an
outcome of a
good

education, but
a means of
achieving a
good
education

Michale Barber




Making it happen

The creativity of everyday life
Democratic rather than elite
No assumed

Divergent not convergent thought

Need to feel safe

Not restricted to Creative Development
Recognising valuing and acknowledging
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